Becmnux Unnosayuonnozo Eepasuiickozo ynusepcumema. 2021. Ne 4 1SSN 2709-3077 19

UDC 376.112.4
MPHTH 14.29
DOI: https://doi.org/10.37788/2021-4/19-25

B.D. Kairbekova'*, A.T. Tashimova', A.T. Kabbasova®, A.U. Mukhamedzhanova?
!Innovative University of Eurasia, Kazakhstan
“Shiderty secondary school of Ekibastuz, Kazakhstan
*(e-mail: kairbekova.bagzhanat@mail.ru)

Readiness of teachers to work in conditions of psychological
and pedagogical support of children with special educational needs

Abstract

Modern theoretical directions in the field of special (correctional) pedagogy allowed us to study the
content and technologies of teachers' readiness for correctional and pedagogical activity in the educational
process. The priority in teaching children with special educational needs is the introduction of inclusive
education into the school system, which is part of general secondary education and includes its accessibility. The
main issue in the complex of studies related to vocational education is the readiness of teaching staff to work
with children in inclusive education.

Today, the necessary reforms in the field of inclusive education in Kazakhstan have a humanistic
orientation. Special attention is paid to the education of these children. Monitoring of education reforms in
Kazakhstan has revealed persistent negative trends in the physical and mental health of children of all ages.

The priority in teaching children with special educational needs is the introduction of inclusive
education into the school system, which is part of general secondary education and includes its accessibility. The
main issue in the complex of studies related to vocational education is the readiness of teaching staff to work
with children in inclusive education.

Purpose: to use the experience of special and integrated education as a technological experience of
psychological and pedagogical support of participants in the inclusive educational process.

Methods: we used technological maps (created by a teacher for a student), methods of cooperation and
methods of joint group learning, methods of mutual learning, method of psychological comfort, methods of
teaching social skills, adaptive technologies, accessible digital media, additional communication technologies,
technologies for special training and development techniques and methods of "barrier-free environment™ ramps,
single-storey schools, the introduction of sign language translators, etc.

The results, their significance: Our research has shown at the moment that there is also a positive
attitude towards access to education for children with special educational needs who have difficulties with motor
skills, as well as hearing, speech or vision. The analysis showed that children with musculoskeletal disorders find
quick contact with the environment (12,4 %), as well as children with intellectual disabilities - with mental
retardation (12,9 %). Hearing and visual impairments are rare among respondents (9,1 %), more children with
external impairments (40.5). Thus, 70% of respondents learned about the problem of disability of their children.
Only a third of the students at the school had experience and access to communication with a disabled child,
who, in our opinion, is not familiar with institutional constraints, especially in the education system.

Keywords: inclusive education, physical limitations, mental disorder, readiness of teachers, special
educational needs, child's capabilities.

Introduction

The theoretical and methodological foundations of inclusive education are relevant for research taking
into account the principles of an integrated approach. The principle of complexity (integrated approach) assumes
a single set of psychological and pedagogical conditions for accompanying children with special educational
needs (SEN): the effectiveness of psychocorrection largely depends on taking into account various factors in the
development of the child. Comprehensive support is planned in such a way as to ensure the necessary
completeness and complexity of pedagogical and psychological impact. This principle is implemented in the
creation of a set of methods and techniques that allow to activate and develop the activities of the child as a
whole, to carry out his personal growth.

To analyze innovative psychological and pedagogical phenomena as the development of inclusive
education in Kazakhstan, we first undertook a comprehensive and systematic study of the pedagogical regularity
to the process of inclusion in the structure of work in the conditions of inclusive education of a teacher and their
competencies in innovative conditions in the training of future specialists in the conditions of innovative
development of inclusive education in Kazakhstan. The introduction of inclusive education in the country began
after Kazakhstan ratified the Convention on the Rights of Persons with Disabilities. This happened back in 2015.
Centers for children with special needs began to open in the regions, barriers to movement were removed in
educational institutions. But they could not prepare a sufficient number of specialists in six years. Now,
according to officials, there are nine children with disabilities for one qualified teacher. The Head of State
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K.K. Tokayev signed the Law of the Republic of Kazakhstan «On Amendments and Additions to some
legislative acts of the Republic of Kazakhstan on inclusive education» [1]. According to the signed law, children
with special needs will be given the opportunity to study at a regular school on an equal basis with others. The
Majilis approved a bill on inclusive education. Amendments to it prohibit educational institutions from dividing
children into «ordinary» and those with disabilities. Schools should accept everyone, and a special program
should be developed for those who need an individual approach.

D.A. Leontiev, D.N. Uznadze, V.A. Yadov note that the ideas of inclusive education can be
conceptually traced through the personal orientation of the teacher and his possible knowledge resources in the
field of inclusion.

Modern theoretical directions in the field of special pedagogy scientists N.M. Nazarova, M.M. Semago,
D.V. Shamsutdinova, etc. they allowed us to investigate the content and technologies of teachers' readiness for
correctional and pedagogical activity in the educational process.

The reliability and accuracy of the research results depend on the reliability of the selected basic
principles, provisions and methods of research, the professional readiness of teaching staff to work in inclusive
education, as well as the methods used in working with children with SEN that meet the goals and logic of the
educational process

The representativeness of the sample size and the empirical result obtained confirms the correctness of
the theoretical conclusions and the definition of the methodology for the effective formation of teachers'
professional readiness for inclusion in the inclusive education system.

Today, the necessary reforms in the field of inclusive education in Kazakhstan have a humanistic
orientation.

In the modern education system, special attention is paid to the education of children with SEN.
Monitoring of education reforms in Kazakhstan has revealed persistent negative trends in the physical and
mental health of children of all ages.

This is a physical or mental disorder that has a long-term and significant negative impact on their ability
to carry out daily activities or a permanent physical, mental or intellectual limitation of the child's functional
capabilities that has arisen or is at risk of arising as a result of injury or congenital disease.

The process of positive integration of students with disabilities is a difficult part of socialization.
Despite the integration processes in education, the problem of raising these children remains difficult.

The priority in teaching children with SEN is the introduction of inclusive education into the school
system, which is part of general secondary education and includes its accessibility.

The main issue in the complex of studies related to vocational education is the readiness of teaching
staff to work with children in inclusive education.

Inclusive education, which is intensively integrated into modern educational practice, sets many tasks
and goals for schools. We have a rich experience of joining the foreign practice of inclusion in education. In
Western countries, the system of inclusive education is much higher and theoretically well developed. We have
studied the research and areas of work of the National Institute for the Development of Urban Education in the
USA:

— improvement and effective use of new methods in the education system in the direction of inclusion
(Improving Education. The Promise of Inclusive Schools);

— inclusive education with limited resources (Sue Stubbs. Inclusive Education) and the use of new
methods in the education system in the direction of inclusion [2].

Modern scientists N.Y. Semago, M.M. Semago, M.L. Semenov in their works «Integration in
conditions of differentiation: problems of inclusive education of disabled childreny, as well as T.P. Dmitrieva,
I.E. Averina in their work «Inclusive education: from methodological model to practice» comprehensively
considered the issues of inclusive education.

The problems of inclusive education were also studied by scientists Meyer G., Ferguson D.L
Jeanchild L., Juniper L., Novikova E.M., Yarskaya-Smirnova E.R., Fedorov A.S., Zadorin 1.V., Mikhalyuk V.1.,
Kolesnikova E.Yu., Loshakova I.1. [3].

Regular education is focused on healthy children, including primary and secondary school teachers.
Special education includes working with specific children who are not adapted to either school or academic
activities. Integrated learning through rehabilitation programs adapts to a stable system, forming adaptive skills
in the child. Thus, inclusive education reduces the child's attitude to the state education system. This type of
education includes several implementation options: teaching children with disabilities in a classical school, home
schooling, distance learning.

The psychological and pedagogical features of the personal development of a child with disabilities in
the works of V.V. Lebedinsky, M.S. Basov, M.V. Pevsner, E.M. Mastakova studied.

The problems of readiness of pedagogical personnel were developed by scientists K.K. Platonov,
N.D. Levitov, L.A. Kandyuli, A.G. Kovalev, M.l. Dyachenko. In the current situation, inclusive education
requires highly qualified and competitive teachers with high creative abilities. A teacher should not only
motivate children and be creative, but also direct them to focus on their own creative potential and motivation of
activity.
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Teacher attitude and communication with each child are the basis of professional success. An important
factor in the system of work in the field of inclusive education is compliance with the requirements for the
individual characteristics of children and issues of dialogue communication [4].

Based on the experience of foreign countries, some issues of inclusive education for disabled children
are focused on the specifics of general secondary education, as well as on the future development of this type of
education in Kazakhstan.

To achieve educational goals, students with disabilities participate in various leisure programs where
they can interact with their peers, and this includes, first of all, expanding opportunities for social contacts.
Integration means meeting the constant needs of children with mental and physical disabilities in the education
system.

Students with SEN attend public school, but do not necessarily attend all classes. «Inclusion» or
«introduction» is the most appropriate term, which is interpreted as a school reform and reorganization in the
classroom that meets the needs of disabled children and all children in the classroom. Inclusive education
services, including the learning environment, must meet the diverse needs of students with disabilities.

This principle means that from the very beginning all children should be integrated into the school
system and the social life of society. The overall goal of the school is to create an inclusive education system that
fully meets the needs of everyone, which allows them to achieve success for all children, feel confident and have
the importance of being in a team.

The goal of such a school is to provide all students with equal opportunities, to lead a full social life, to
participate in the work of the team and the school community, thereby ensuring greater unity in the classroom
and helping each other as members of society. This value makes it clear that the school community and all
members of society are closely intertwined and that students interact not only in the learning process, but also in
joint decision-making in a comprehensive support system.

Teachers with experience in the inclusive education system use the following principles of activity:

— accept students with disabilities as «any child in the class»;

—include them in different tasks, but with certain restrictions in action;

— involving children in collective learning and solving group problems;

— application of equal strategies for collective participation - joint projects, games and others.

Materials and methods

The inclusive education community is changing the role of the teacher, since there are various ways to
form an attitude towards children with SEN and provide a number of opportunities for active interaction with the
outside world.

The tactics of understanding the new campaign in this work served as a catalyst for public discussion of
the law on general education for children with disabilities. The principles of inclusive education are described in
practical manuals, as well as in textbooks and manuals.

Issues and prospects of integration of education of children with disabilities in Kazakhstan are also
important for society. These problems are very relevant and difficult for Kazakh education. This fact is
associated with a number of reasons.

Firstly, the number of children receiving official disability benefits has increased dramatically. The
education system of modern Kazakhstan is undergoing radical changes. As a result of government reforms and
the influence of the market economy, various schools were restored.

Secondly, at the same time, the values of inclusive education for children with SEN are being updated,
but public opinion on this issue is divided.

Special problems for children with special needs — special education for children with disabilities — have
been seriously studied by increasing funding and a number of structural changes.

The social status of institutions such as boarding schools for children with developmental disabilities
will be reviewed.

In fact, special education, on the one hand, creates special conditions to meet the needs of this category
of children and does not provide enough social integration, which greatly limits the survival of children with
disabilities.

The quality of educational resources depends not only on the effectiveness of educational technologies,
but also on the social competence and competence of teachers accumulated over several years. The level of
social competence is also important, in particular, the ability to cope with changing circumstances and life
situations of children with SEN. In practice, social competence is already actively developing and expanding the
access of socially vulnerable groups to socialization issues, which leads to the prevention of their marginality.

In this regard, the position of inclusive education in the general education system is being strengthened,
which can significantly improve the learning experience of children with disabilities.

However, in practice, the introduction of the so-called «barrier-free environment» (ramps, single-storey
design of schools, the introduction of sign language interpreters) is very difficult. The social tension of common
stereotypes and beliefs is also a problem in this direction: insufficient training of teachers, students and their
parents to take the form of co-education.
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Results

Our research at the moment has shown that there is also a positive attitude towards access to education
for children of PLO who have difficulties with motor skills, as well as hearing, speech or vision.

The analysis showed that children with musculoskeletal disorders find quick contact with the
environment (12,4 %), as well as children with intellectual disabilities — ZPR (12,9 %). Hearing and visual
impairments are rare among respondents (9,1%), more children with external impairments (40,5).

Thus, 70 % of respondents learned about the problem of disability in their children. Only a third of the
students at the school had experience and access to communication with a disabled child, who, in our opinion, is
not familiar with institutional constraints, especially in the education system.

The analysis of foreign (R. Atkinson, T. Booth, M. Winzer, S. Peters, G. Stangvik, etc.) and Russian
(S.V. Alyokhina, L.V. Godovnikova, N.N. Malofeev, N.Ya. Semago, etc.) studies of the problems of inclusive
education and the peculiarities of its introduction into the educational space of higher educational institutions
suggests:

— inclusive education is an integration process accessible to all children;

— development of general education in terms of adaptation to the needs of children with disabilities [5].

Educational institutions in the inclusive direction system should take into account the special
educational needs of children with disabilities and the organization of the education system in order to balance
the pace and rhythm of their individuality, which, in turn, ensures the quality of inclusive education in the
general system of the educational process, as well as the strategies and tactics of the teaching staff in support of
children with developmental disabilities.

In general, inclusive education includes strategic planning of learning processes specific to each student.
School teachers should understand and accept the goals of comprehensive support programs for children with
SEN included in the general education system.

The National Scientific and Practical Center of Correctional Pedagogy proposed to include in the Law
«On Educationy» the concept of «children with special educational needs» and to develop a mechanism for
assessing special needs.

The National Scientific and Practical Center for Correctional Pedagogy proposed to supplement the
concept of «child with special educational needs» in accordance with the definitions recommended by the OECD
countries, where persons with SEN are children experiencing constant difficulties in obtaining education due to:
limited health opportunities — hearing, vision, speech; behavioral and emotional problems; environmental factors
— economic, social, cultural.

Today, international practice shows that the rehabilitation process of a child contributes to the effective
growth of adaptation skills more in the family than in a closed institution.

Therefore, the purpose of the education system is to seriously help parents and a disabled child in
development and learning, which guarantees his future, i.e. will provide an opportunity to integrate with success
into the school community and all its representatives. These principles will be introduced when obtaining equal
rights, and first of all the right to education [6]. In order to implement a high-quality rehabilitation system and
implement a strategy for introducing a «special» child into society, it is necessary for the family to see a
completely new way of life that will lead their child to different types of interaction. Parents of such children
should learn to feel the future of the «unusual» life of the child, and overcome chronic social shock.

The created concepts of integration of children with special needs into a special educational
environment give priorities to the system of inclusive education.

The methodological orientation of «Schools for all» was published in the Salamanca Declaration in
1994 and adopted by 92 countries. The Declaration includes:

— legislative initiatives;

— guidelines, proposals and achievements in the field of inclusive education;

—to become a fundamental document on special education.

The Salamanca Declaration defines inclusive education as an innovative reform that supports the
differences and characteristics of each student. Its purpose is to prevent social discrimination on the basis of
social status and personality. However, this concept is not implemented in many countries.

In schools in many countries, inclusive education involves children with disabilities in school to work
together with their peers.

At the same time, the main task is to provide all schools and educational institutions with a system of
educational classes with the education of a positive attitude towards children with physical and mental
disabilities. One of the main tasks in this area is to eliminate many barriers in the direction of a social approach
to education. To date, two of the most common types of disability have been described. The medical model
identifies disability as a result of a child's health disorder. The main focus of this model is the reduction of
medical interventions and treatment.

When using medical equipment, parents often receive information from medical, social workers and
psychologists about their child's real abilities and learning methods. At the same time, in this case, the child
continues to study in specialized schools, kindergartens and cannot study in general education institutions.
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The social model describes situations where parents with children with disabilities misinterpret the
interpretations and stereotypes existing in modern society, and expose themselves and the child to social
collapse.

The social model ensures equal rights and equal opportunities for all children. Therefore, in order to
eliminate barriers, it is necessary to change the system of work of the school in this direction in order to ensure
equal rights and opportunities for all families with disabled children [6]. Europe has already entered a period of
integration in the period of mastering the norms of democracy and economic growth established by law.

Discussion

In our country, integration has been declared a necessity for people with disabilities. In the direction of
an inclusive approach, schools of the Republic of Kazakhstan are at the stage of organizing and developing
educational programs. All programs take into account the individual interests and resources of all students. This
approach requires the adoption of a Law on Discrimination against Persons with Disabilities and other laws
applicable to schools.

This approach requires knowledge of the Law of the Republic of Kazakhstan «On Social Protection of
disabled people in the Republic of Kazakhstan» (with amendments and additions as of 06.26.2021).

To do this, it is necessary to open classes for disabled children in general education institutions, taking
into account the interests of parents (legal guardians).

Conclusion

An important characteristic of this stage of the development of inclusive education is the insufficient
professional training of general education teachers and support specialists capable of implementing an inclusive
approach. They need specialized comprehensive assistance from specialists in the field of correctional pedagogy,
special and pedagogical psychology, in understanding and implementing approaches to individualizing the
education of children with special educational needs, in the category of which, first of all, students with
disabilities fall.

But the most important thing that mass school pedagogics should learn is to work with different
children, and take this diversity into account in their pedagogical approach to everyone.

The main question of practitioners, «how?», does not yet find a qualified answer in all cases. Sometimes
you need a pedagogical search, experiment, and innovative courage.

In Russian education there are two rich content resources for the development of an inclusive approach
in education — the experience of special and integrated education and technological experience of psychological
and pedagogical support of participants in the educational process.

Only professional communication of teachers from different educational systems can affect mutual
enrichment and expansion.
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Ilenarorrepain epexie 6iiM 0epy KaxeTTiJaikTepi 0ap 6ananapabl NCHX0I0THSUIBIK-TIEAaTOTHKAJIBIK
KOJIAAY KaFAaiibIHAA AKYMBICKA Jaii bIHABIFbI

ApHaiibl (Ty3eTy) MeJarorukachl CalachblHAAFbl Ka3ipri 3aMaHFbl TEOPHSIIBIK OAFrbITTap MeAarorTepin
OKy-OimiM  Oepy YpIHICIHCIHIETi Ty3eTy-TIeJarorHKaNbIK KbI3METKEC JaWBIHABIFBIHBIH Ma3MYHBI MEH
TEXHOJIOTHSUIAPBIH 3epTTeyre MyMKiHmik Oepni. Epekmie OimiMm Oepy kaxkertimiri 6ap Gamamapisl OKBITYZArbl
0achIMIBIK JKaIIBI opTa OuTiM OepymiH Oip Oeriri Oomaabl ’kKOHE OHBIH KOJDKETIMILIITIH KaMTHTBIH MEKTEIl
JKyHeciHe MHKITIO3HUBTI 0151iM Oepy/i eHrizy Ooubin Tadbutaabl. KocinTik OigiM GepyMeH OailIaHBICTHI 3epTTEYIICP
KCIICHIHCTI HEeri3ri Mocele MHKIIO3UBTI OLTiM Oepy JKargailblHIa MEeAaror KajpiapiblH OanagapMeH >KYMBIC
icTeyre NaibIHIBIFEI 00k TabbuTabl. KazakcTanaa »ypri3iin kaTkaH HHKIIFO3UBTI OUTiM Oepy pedopmanapsl
rymMaHucTik cumatka ue. Kazakcranpmarel OiniM Oepy pedopManapblHBIH MOHHTOPHHIT OapiblK >KacTarbl
Oananap/blH JCHE KOHE IICUXUKAIIBIK JCHCAYJIBIFBIHIAFBI TYPAKThI TEPIC TCHICHIUSHBI aHBIKTA/IbL.

ATayMBIII MaKallaHbIH MaKcaThl MHKJIIO3UBTI OiTiM Oepy ypAiciHe KaThICYIIbLIAP.bl TICUXOIOTUSLIIBIK -
TIeTarOTUKAJIBIK CYHEeMeINIeyae TOKIpHOCHI KalblIay OOJIBIN Ta0bLIA B

3eprrey OapbIchiHAA aBTOpiap OipKarap 9[icTep MEH TEXHOJOTHSIAPIbl KOJJaHFaH: BIHTBIMAKTaCTHIK
omictepi, OipieckeH TONTHIK OKBITY OJicTepi, e3apa OKBITY oMicTepi, NMCUXOJOTISUIBIK >KAaHIBUIBIK 9icl,
QNICYMETTIK JaFIbUIapbl OKBITY OICTEpl, KOCHIMINA OaiJlaHbIC TEXHOJIOTHSIIAPHI, ApHAIBI OKBITY MEH IaMBITY
TEXHOJIOTHsUIapBhI )KoHE Oackanap.

XKyprizuiren 3eprrey MOTOpHUKAMEH, €CTyMEH, COMJICyMEH, KOpyMEH KUBIHIBIK KOPETiH epekiie Oiiim
Oepy KaxerTutikrepi Oap OanamapiblH OLTIM alyblHA OH Ke3Kapac OailKamaThIHBIH KepcerTTi. TipeK-KUMbLI
amnmaparbl Oy3bUIFaH Oananap KopiiaraH OpPTaAMEH JKOHE aKbLI-OH KEeMICTIri 0ap OagamapMeH, MbICAJIbl, aKbLI-OM
JlaMybl TEXeJIreH OananapMeH Te3 OaillaHbIC OpHATAIbI.

Tyliin ce3nmep: UHKIIO3UBTI OuniM  Oepy, (GU3MKANBIK IIEKTEyJep, ICHXMKAIBIK Oy3buTyJIap,
MYyFaJiMJep/iH JaibIHABIFbI, €peKiIe OUTIM Oepy KaKeTTUTIKTepi, OanaHbIH MYMKIHAIKTEPI.

b.A. Kanpﬁekonal*, A.T. TamnMOBal, AY. MyxaMe;:mcaﬂona2
"YMuuoBamoHHbIiH EBpasuiickuii yuusepcuret, Kazaxcran
*[llugepTuHCKas cpeHsis o6meobpasoBaTenbHas mKoja T. Jkubactysa, Kasaxcran

I'oTOBHOCTD NearoroB K padoTe B yCJIOBHSAX NCHX0JIOT0-1€JaroOrH4ecKoro COnpoBoKAeHUs 1eTeil
¢ 0co0bIMH 00pa3oBaTeJbLHBIMU NOTPEOHOCTSIMH

CoBpeMeHHbIE TEOPETHYECKHE HANpaBJICHUS B 00JACTH CIIEIHAIbHON (KOPPEKIIMOHHOI) NelIarornku
MO3BOJIMII HCCJIEIOBATh CO/IEPIKAHUE U TEXHOJIOTHH TOTOBHOCTH MENAaroroB K KOPPEKIMOHHO-TIEIarOTHuecKoi
JIeATENIPHOCTH B y4eOHO-OOpa3oBaTenbHOM Tiporiecce. l[lpuoputeToM B 0O0ydeHMH JAeTeld ¢  0COOBIMHU
00pazoBaTeIbHBIMU TTOTPEOHOCTSIMHU SIBISICTCS. BHEAPEHNE MHKJIIO3UBHOTO 00pa30BaHUs B IIKOJBHYIO CHCTEMY,
KOTOPOE SIBJISIETCS] YAaCTHIO OOIET0 CPEeAHEro 00pa3oBaHus M BKIIOYAET €ro JOCTYIHOCTh. OCHOBHBIM BOIIPOCOM
B KOMIUICKCE HCCIIECAOBaHNM, CBSI3aHHBIX C IPO(ECCHOHAIBHBIM 00pa3oBaHUEM, SIBISIETCS TOTOBHOCTD
NeJIarorM4eckuM KaJipoB K paboTe ¢ AeTbMHU B YCIOBHAX MHKIIO3MBHOTO oOpa3zoBanus. [IpoBoanmble ceronHs B
Kazaxcrane pedopMbl HHKIFO3UBHOTO 00pa30BaHMsl HOCST I'YMaHUCTHUECKUN XapakTep. MOHUTOPHUHT pedopM B
obOpazoBannn B KazaxcraHe BBISBMJI yCTOHYMBBIE HETaTUBHBIC TCHACHIMH B (PU3MYECKOM U IMCHXHYECKOM
3II0POBBE JETell BCeX BO3PACTOB.

Lens HacToOsmIel cTaThM 3aKIIOYAcTCS B OOOOIIEHMM OMBITA B IICHXOJIOTO-TIEJArOrHIECKOM
COIIPOBOXKJCHUH YJaCTHUKOB MHKJIIO3UBHOTO 00Pa30BaTEILHOTO MpoLEcca.

B xozxe nccnenoBaHusA aBTOPHI NPUMEHWIN PSIiT METOJOB M TEXHOJOTHH: METOIbI COTPYIHHIECTBA,
METOJBl COBMECTHOTO TPYHIIOBOrO OOYYEHHs, METOABI B3aUMHOTO OOYYEHHS, METOZA ICHXOJOTHYECKOTO
kompopTa, MeTonsl OO0y4eHHS COLMAIbHBIM HaBbIKAM,  TEXHOJOTUHM JIONOJHUTEIBHOM KOMMYHHKALIHH,
TEXHOJIOTUH AJIS CIELUAIbHOTO 00yUYEHUs U pa3BUTHUS U JIpYTHE.

[IpoBeneHHOE HcCiIeAOBaHUE II0KAa3ao, YTO HaOJIOAAeTCs MO3MTHBHOE OTHOIICHHE K 0Opa3oBaHUIO
nereil ¢ 0coObIMH 00pa30BaTENbHBIMH HOTPEOHOCTSMH, KOTOPHIE HCHBITHIBAIOT TPYAHOCTH C MOTOPHUKOH,
CIIyXOM, pe4Yblo, 3peHueM. [leTH C ONOpHO-IBUraTEIbHBIMU HapyIICHHSIMH HaXoOJST OBICTPBI KOHTAaKT C
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OKpYXaloleld cpefoil W JIeTbMH C OIPaHWYCHHBIMH HHTEUIEKTYyaJbHBIMH BO3MOXKHOCTSIMH, HampuMep, C
3aJIeP>KKON TICUXUYECKOTO Pa3BUTHSL.

KiroueBble ciioBa: MHKIIO3MBHOE 00pa3oBaHMe, (pU3NUECKHe OrpaHHYCHUs, ICUXHUYECKOE HapyIIEeHHE,
TOTOBHOCTB IIEIarOT0OB, 0COOBIE 00pa3oBaTeNbHBIC TOTPEOHOCTH, BO3SMOXXHOCTH PEOCHKA.
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